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WARWICK  BRO  S  &  RUTTER,  Limited,  Printers, 
TORONTO. 


THE  HIGH  SCHOOL  COURSE  IN  MEDI/EVAL  AND 

MODERN  HISTORY. 


For  tlie  High  School  Upper  School  Course  in  History  (British, 
Mediaeval,  and  Modern)  prescribed  on  page  71  of  the  Regulations  of 
1904,  the  following  has  been  substituted  : 

General  outline  of  Mediaeval  and  Modern  History,  with  special 
reference  to  British  History.  The  Geography  relating  to  the  His¬ 
tory  prescribed. 

On  this  course  the  examination  of  1909  for  Entrance  into  the 
Faculties  of  Education  will  be  based. 

The  following  syllabus  of  the  course  has  been  prepared  for  the 
teacher’s  guidance : 

SYLLABUS. 

It  is  an  advantage  to  pupils  in  Canadian  schools,  though  in 
geographical  situation  remote  from  Europe,  that  they  still  are  citi¬ 
zens  of  the  British  Empire,  have  close  connections  with  Europe  and  a 
special  interest  in  its  history.  They  will  do  well  to  approach  the 
history  of  Europe  through  that  of  Great  Britain.  Of  all  the  modern 
European  states  it  has  the  longest  and  the  most  striking  history. 
England  was  the  pioneer  in  that  greatest  development  of  modern 
times — constitutional  government.  So  it  is  true  that  in  studying 
European  history  students  should  keep  always  in  mind  contemporary 
events  in  England. 

The  old-fashioned  practice  of  committing  to  memory  the  list 
of  the  Kings  of  England  with  the  chief  dates  of  their  reigns  is 
eminently  wise ;  only  when  some  such  outline  is  fixed  indelibly  in 
the  mind  have  we  any  true  basis  for  the  accurate  grouping  of 
historical  events.  If  the  environment  in  time  of  events  should 
thus  always  be  kept  in  mind,  so  too  should  that  of  place.  An 
understanding  of  the  geography  of  a  country  is  indispensable  to  the 
proper  study  of  its  history.  The  character  of  a  people  is  profoundly 
influenced  by  the  climate  in  which  they  live,  the  fertility  of  their 
soil,  and  their  situation,  whether  maritime  or  inland.  The  teacher 
should  put  clearly  and  simply  before  his  classes  the  main  geograph¬ 
ical  features  of  Europe  and  the  British  Isles,  noting  especially  the 
more  important  mountain  ranges  and  river  valleys,  and  giving  some 
examples  of  their  bearing  upon  the  history  to  be  studied. 

Book  of  Reference. —  Mackinder :  Britain  and  the  British  Seas. 

Heinemann,  London. 
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I.  MEDLEVAL  HISTORY. 

The  Roman  Empire. 

Tlie  growth  and  extent  of  the  Empire.  ,The  government  and 
the  life  of  its  citizens  and  subjects.  Britain  as  a  Roman  province. 

For  these  topics  the  teacher  should  make  use  of  slides.*  He  can 
thus,  for  example,  illustrate  very  fully  the  Roman  occupation  of 
Britain. 

Evidences  and  causes  of  decline. 

Book  of  Reference. — Dill:  “Roman  Society  in  the  Last  Cen¬ 
tury  of  the  Empire.'’  The  Macmillan  Co.,  Toronto. 

Christianity  within  the  Empire. 

The  relations  of  the  government  with  Christianity.  Diocletian. 
Constantine.  The  life  of  Jerome  or  of  Augustine  as  illustrating  the 
Christian  attitude  toward  Roman  society  during  its  decline. 

Book  of  Reference. — Bigg :  The  Church's  Task  under  the 
Roman  Empire.  The  Oxford  Press,  Toronto. 

The  Barbarian  Invasions. 

How  far  were  the  invasions  a  new  or  alarming  phenomenon? 

The  Goths.  The  Emperor  Theodosius.  Alaric.  Stilicho. 
The  Huns,  Attila.  The  Yandals.  The  Burgundians.  Odoacer. 

The  teacher  should  not  attempt  any  detailed  outline  of  the  inva¬ 
sion.  He  can  point  out  on  a  map  the  chief  lines  of  attack,  and 
should  refer  only  to  the  most  conspicuous  names  and  dates.  The 
habits  and  customs  of  the  Germans  he  can  describe  to  the  best  ad¬ 
vantage  when  dealing  with  the  Angles,  Jutes,  and  Saxons.  He 
should  picture  their  life  in  peace  and  war,  the  character  of  their 
invasion  of  Britain,  the  destruction  of  British  civilization,  and 
should  contrast  their  settlement  in  Britain  with  that  of  the  other 
German  peoples  in  the  more  thoroughly  Roman  provinces  of  the 
Empire. 

Books  of  Reference. — Hodgkin :  The  Dynasty  of  Theodosius. 
The  Oxford  Press,  Toronto. 

Hodgkin:  The  Political  History  of  England,  Yol.  1. 
Longmans  &  Co.,  London. 

Yinogradoff :  The  Growth  of  the  Manor.  The  Oxford  Press, 
Toronto. 

Grant  Allen :  Anglo-Saxon  Britain.  Society  for  Pro¬ 
moting  Christian  Knowledge,  Charing  Cross,  London. 
The  Musson  Book  Co.,  Toronto. 

Europe  after  the  Invasion. 

The  territories  occupied  by  the  surviving  peoples  should  be 
shown  on  the  map,  and  the  attempt  of  Theodoric  the  Goth  to  create  a 
peaceful  barbarian  kingdom  in  Italy  should  be  discussed  very  briefly. 

"Classified  catalogue  with  prices  can  be  obtained  from  William  Ran,  Chesnut 
and  13th  Streets,  Philadelphia;  Levy  et  fils,  46  Rue  Letellier,  Paris;  George 
Philip  and  Son,  32  Fleet  Street,  London,  England;  J.  P.  Gibson.  Hexham,  Eng¬ 
land. 


The  reign  of  Justinian  marks  the  survival  of  the  Roman  Empire, 
now  become  an  Eastern  despotism  based  on  Roman  law,  the  Roman 
bureaucracy  and  army,  and  Greek  trade  and  finance,  allied  with  the 
Church,  and  bent  on  re-establishing  itself  in  the  West.  The  person¬ 
ality  of  Justinian  is  an  elusive  one,  and  makes  little  or  no  appeal  to 
young  students:  the  Eastern  situation  is  quite  beyond  them;  hence 
the  subject  should  be  very  lightly  touched  upon,  and  should  give 
place  at  once  to  the  two  topics  below. 

Books  of  Reference. — Hodgkin :  Theodoric,  the  Goth.  Heroes 
of  the  Nations.  G.  P.  Putnam’s  Sons,  New  York. 

Bury :  History  of  the  Later  Roman  Empire.  The  Macmil¬ 
lan  Co.,  Toronto. 

The  Church. 

The  Bishop  of  Rome;  his  position  in  the  Church  and  in  Italy; 
his  relation  to  the  Empire  and  to  foreign  powers.  The  life  of 
Gregory  the  Great  should  be  studied  carefully  in  this  connection ; 
he  grew  up  among  the  ruins  of  Imperial  Rome,  abandoned  the 
Imperial  service  for  the  service  of  the  Church,  and  by  his  conduct 
of  affairs  in  Italy,  his  government  of  the  Church,  his  missionary 
efforts,  his  theological  writings,  extended  and  developed  the  influ¬ 
ence  of  the  ecclesiastical  authority.  He  took  advantage  of  the 
growth  of 

Monasticism  which,  upon  spreading  from  the  east  to  the  west, 
and,  assuming  a  less  extreme  and  more  corporate  character,  had 
been  upheld  as  the  ideal  form  of  Christian  life,  and,  by  adopting 
gradually  the  rule  of  Saint  Benedict,  had  gained  in  strength  and 
vigour  throughout  Western  Europe. 

Books  of  Reference. — Hudden  :  Gregory  the  Great.  Longmans 
&  Co.,  London. 

The  Rule  of  Saint  Benedict  in  Thatcher  and  McNeal, 
Source  Book  for  Mediaeval  Historv.  Scribners,  New 
York. 

The  Franks. 

As  to  the  Franks,  the  important  points  are  :  — They  made  the 
easiest  and  shortest  migration  from  their  original  home  in  the  North, 
they  were  greatly  influenced  by  the  life  and  institutions  of  Roman 
Gaul,  and  the  adoption  of  orthodox  Christianity  by  Clovis 
made  them  the  allies  of  the  Church.  Their  royal  house  declined  as 
civilization  impaired  its  native  vigour,  and  the  government  passed 
to  the  Carlovingian  family  which  came  from  the  eastern  part  of  the 
kingdom,  still  largely  German.  The  Carlovingians  took  the  crown 
completed  the  alliance  with  the  church  by  defending  it  in  Italy, 
and  created  the  Holy  Roman  Empire. 

Charles  the  Great  can  be  made  a  very  real  figure;  his  wars, 
court,  interest  in  building  and  education,  his  friends,  Alcuin,  Egin- 
hard,  his  personal  conduct  of  the  administration,  his  religious  and 
political  aims. 

Books  of  Reference. —  Davis  :  Charlemagne.  Heroes  of  the 
Nations.  G.  P.  Putnam’s  Sons,  New  York. 

7  V. 
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The  Empire  of  Charles  the  Great. 

The  Empire  was  threatened  by : 

(1)  Feudalism ,  which  should  be  studied  in  the  personal  side, 
as  involving  definite  obligations  between  man  and  man,  and  as  a 
necessary  outcome  of  previous  conditions. 

Book  of  Reference. — Thatcher  and  McNeal,  Source  Book  for 
Mediaeval  History. 

(2)  National  divisions :  Italy,  France  and  Germany  begin  to 
appear. 

(3)  Barbarian  invasions,  renewed  by  Saracens,  Huns  and 
Vikings. 

These  topics  and  also  those  which  have  gone  before,  such  as 
Monasticism,  and  The  Influence  of  Christianity  can  best  be  illus¬ 
trated  from  English  History.  English  society  yielded  to  feudal 
influences,  tribal  divisions  delayed  national  growth,  the  Viking 
attacks  rendered  national  union  impossible,  made  the  efforts  of 
Alfred  the  Great,  Edgar  and,  Dunstan ,  and  Canute  ineffective,  and 
yielded  England  finally  to  William  the  Conqueror. 

Books  of  Reference. — Fletcher:  An  Introductory  History  of 
England.  John  Murray,  London. 

Hunt :  The  English  Church  from  59T  to  1066.  Macmillan 
&  Co.,  Toronto. 

Plummer  :  Life  and  Times  of  Alfred  the  Great.  The  Oxford 
Press,  Toronto. 


The  State. 

No  attempt  should  be  made  to  follow  carefully  the  political  his¬ 
tory  of  Europe,  but  the  development  of  institutions  may  easily  be 
traced  in  England  after  1066.  The  Norman  Kings  were  united  with 
the  English  people  against  the  Norman  barons,  and  made  the  alliance 
firm  and  lasting  by  means  of  a  civil  service  and  a  judiciary  which 
reached  out  from  the  court  to  the  local  assemblies.  The  anarchy  of 
the  reign  of  Stephen  showed  what  a  menace  the  feudal  baronage  might 
have  become  had  not  Henry  II.  completed  its  overthrow.  In  Rich¬ 
ard’s  absence  the  machinery  of  government  was  improved.  The 
danger  was  that  John  would  convert  the  strong  centralized  monarchy 
into  a  tyranny.  All  classes  came  together  to  oppose  his  attempt.  The 
struggle  continued  during  the  greater  part  of  the  reign  of  Henry  III. 
and  was  ended  only  when  Edward  I.  summoned  the  nation  to  his 
model  Parliament  and  prepared  for  the  establishment  of  the  maxim 
“What  touches  all  should  be  approved  by  all,”  as  a  first  principle  of 
the  British  Constitution.  It  should  be  noted  by  way  of  com¬ 
parison  that  while  in  France  the  kings  crushed  feudalism  as  in  Eng¬ 
land,  they  did  not  foster  the  local  institutions  of  the  people  or  submit 
to  a  Great  Charter;  the  reign  and  career  of  Louis  IX.  bring  out  the 
real  character  of  the  French  monarchy.  In  Germany  on  the  other 
hand  the  feudal  barons  destroyed  the  monarchy,  because  the  German 
kings  tried  to  keep  alive  the  tradition  of  the  Roman  Empire,  and  with 
this  object  spent  much  time  and  energy  in  Italy.  Italy,  itself,  how¬ 
ever,  they  were  unable  to  control;  in  consequence  the  Normans  occu- 


pied  tlie  south,  feudalism  flourished  toward  the  north  and  the  free 
cities  developed  in  wealth  and  political  independence.  Some  attention 
should  be  paid  to  the  growth  of  the  cities  as  due  in  part  to  their  geo¬ 
graphical  position  and  their  trade,  in  part  to  their  relations  with  the 
Empire.  The  most  serious  opposition  to  the  Emperor  came  from  the 
Pope,  who  held  lands  in  central  Italy  and  ruled  the  Western  Church. 

Books  of  Reference. — Davis :  England  under  the  Norman  and 
Angevin  Kings.  Methuen,  London. 

Stubbs:  The  Early  Plantagenets.  Longmans  and  Co.,  Lon¬ 
don. 

Stubbs :  Historical  Introductions  to  the  Rolls  Series,  216. 
Longmans  and  Co.,  London. 

Perry  :  Louis  IX.  Heroes  of  the  Nations.  G.  P.  Putnam’s 
Sons,  New  York. 

Tout :  The  Empire  and  the  Papacy.  Rivingtons,  London. 

Butler:  The  Lombard  Communes.  T.  Fisher  Unwin,  Lon¬ 
don. 

The  Church. 

The  Church  wuth  it  elaborate  organization  penetrated  in  and 
through  the  Empire  and  these  growing  nation-states.  It  had  its  lands , 
which  strong  kings,  like  William  the  Conqueror  and  Henry  I.,  tried 
to  control  by  reserving  the  power  to  appoint  to  office  in  the  Church. 
Under  Gregory  YII.,  the  Church  resisted  the  kings;  the  Investiture 
Struggle  was  the  result ;  its  character  can  best  be  seen  in  the  career 
of  Anselm.  The  Church  had  its  courts,  whiph  Henry  II.  sought  to 
reduce  before  the  royal  system  of  justice;  he  was  opposed  by  Thomas 
a  Becketv  It  possessed  strongholds  everywhere  in  the  monasteries , 
the  inmates  of  which  took  charge  of  education,  copied  manuscripts, 
tilled  the  soil.  Their  character  and  influence  can  be  shown  most 
clearly  from  the  life  of  Bernard  of  Clairvaux.  To  meet  the  needs  of 
the  people  in  the  new  towns,  the  Church  supported  the  movement  of 
the  friars ,  inaugurated  by  Francis  of  Assisi  and  Dominic.  It  sent 
these  “poor  preachers”  everywhere,  but  especially  into  the  Universi¬ 
ties,  which,  largely  under  its  influence,  had  risen  in  Paris,  Oxford,  and 
other  centres  during  the  twelfth  century.  At  first  great  crowds  of 
students  had  gathered  merely  to  hear  famous  teachers,  but  they  soon 
followed  settled  courses,  such  as  medicine  at  Salerno,  law  at  Bologna, 
and  established  common  regulations  and  customs.  The  Church,  too, 
commanded  other  forces  particularly  that  of  religious  enthusiasm,  as 
expressed  in  the  Crusades.  The  Crusades  were  to  win  the  Holy  Places 
from  the  unbelievers.  The  unbelievers  in  the  East  were  followers  of 
Mohammed,  an  Arab,  who  had  preached  belief  in  one  God,  and  in 
himself,  as  God’s  prophet,  and  had  inspired  his  people  to  a  career  of 
conquest  in  Syria,  Africa,  and  Spain.  The  Crusaders  held  Jerusa¬ 
lem  only  for  a  time,  but  the  movement  promoted  trade,  brought  in 
Eastern  manners  and  ideas,  and  broadened  the  outlook  of  Western 
men.  With  the  command  of  these  forces  the  Church,  under  leaders 
such  as  Gregory  YII.  and  Innocent  III.,  asserted  and  finally  estab- 
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lislied  its  supremacy  over  tlie  Holy  Roman  Empire.  Its  victory 
marked  the  climax  in  the  political  history  of  the  Middle  Ages. 

Books  of  Reference. — Church  :  Saint  Anselm.  The  Macmillan 
Co.,  Toronto. 

English  History  from  Contemporary  Writers  :  Saint  Thomas 
of  Canterbury.  G.  P.  Putnam’s  Sons,  New  York. 

Morison :  Saint  Bernard.  The  Macmillan  Co.,  Toronto. 

Gasquet :  English  Monastic  Life.  Methuen,  London. 

The  Chronicle  of  Joeelin  of  Brakelond.  The  King’s  Classics, 
Chatto  &  Windus,  London. 

The  Little  Flowers  of  Saint  Francis ;  The  Legend  of  Saint 
Francis,  by  the  Three  Companions;  The  Temple 
Classics.  Dent  &  Co.,  London. 

Rashdall :  Universities  of  Europe  in  the  Middle  Ages.  The 
Oxford  Press,  Toronto. 

English  History  from  Contemporary  Writers:  The  Crusade 
of  Richard  I. 

Margoliouth :  Mohammed.  Heroes  of  the  Nations.  G.  P. 
Putnam’s  Sons,  New  York. 

7  m 

Mediaeval  Life. 

While  the  above  may  be  taken  as  the  most  important  topics  for 
the  period,  it  should  be  noted  again  that  they  can  be  grapsed  only  by 
a  study  of  individuals.  Biography  possesses  a  real  interest  for  young 
students.  Teachers  are  advised  to  present  by  means  of  charts,  photo¬ 
graphs,  and  slides  the  main  features  of  mediaeval  life.  They  can  find 
illustrations  everywhere  of  mediaeval  castles,  churches,  and  towns 
and  can  readily  trace  in  outline  from  these  the  development  of  archi¬ 
tecture.  It  is  essential  that  young  pupils  should  get  the  atmosphere 
of  the  period,  that  they  should  be  stimulated  to  put  themselves  in  the 
position  of  the  characters  to  be  studied,  and  should  begin  to  exercise 
historical  imagination. 

II.  MODERN  HISTORY. 

Modern  History  is  more  complex  than  Mediaeval  History.  Dur¬ 
ing  its  course  there  have  developed  a  number  of  great  nations  each 
with  its  own  type  of  life,  each  pursuing  its  own  ideals.  In  the  trans¬ 
ition  to  modern  times  we  find  that  some  mediaeval  institutions  and 
ideas  have  almost  wholly  disappeared.  We  have  no  longer  feudalism 
or  crusades;  the  unity  of  the  mediaeval  Church  has  been  broken  by 
the  Protestant  revolt;  the  rights  of  birth  and  rank  w'hich  seemed  so 
natural  to  the  mediaeval  mind  have  been  assailed  in  the  struggles  of 
such  revolutions  as  that  in  France.  The  result  is  a  changed  world, 
and  it  is  the  chief  function  of  the  teacher  of  the  history  of  this  period 
to  explain  how  the  changes  have  come  about.  Only  the  great  events 
and  the  great  leaders  can  be  followed ;  it  is  well  to  lay  chief  emphasis 
upon  the  history  of  England,  which  is  closely  related  to  nearly  all 
the  great  continental  movements. 
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The  Growth  of  National  Spirit. 

This  is  seen  as  early  as  in  the  Hundred  Years’  War;  France  would 
not  acept  a  foreign  king.  The  teacher  can  use  effectively  the  lives  of 
Edward  the  Black  Prince,  Henry  V.,  and  Joan  of  Arc.  To  this  day 
France  treasures  the  memory  of  Joan  as  one  of  the  first  to  appeal 
effectively  to  French  nationality. 

This  national  movement  matures  only  slowly  into  the  modern  sys¬ 
tem  of  great  states  sharply  divided  from  each  other  with  strong  cen¬ 
tralized  governments.  The  impelling  force  in  these  changes  is  sum¬ 
med  up  in  the  term — 


The  Renaissance. 

It  is  most  important  to  get  a  clear  meaning  of  this  term.  It 
indicates  more  than  anything  else  a  state  of  mind  which  leads  men  to 
think  for  themselves.  This  state  of  mind  came  to  the  age  as  it  comes 
now  to  the  maturing  individual  and  causes  him  to  criticize,  to  explore, 
to  break  away  from  the  traditions  of  the  immediate  past.  It  has  many 
aspects  : 

(1)  The  Revival  of  Classical  Learning  :  This  revival  finds  its 
chief  home  naturally  in  Italy,  where  Florence  becomes  the  “Mediae¬ 
val  Athens.”  The  figure  of  Dante,  mediaeval  in  his  religious  thought, 
but  half  modern  in  his  feeling  for  nature  and  his  use  of  Italian,  the 
tongue  of  the  common  people,  stands  at  the  beginning  of  the  period. 
Petrarch,  his  younger  contemporary,  is  modern  in  outlook.  These  two 
men  ought  to  be  made  real.  Both  love  ancient  learning,  but  they  are 
different  types.  Only  a  few  Renaissance  leaders  should  be  considered  : 
Lorenzo  de  Medici,  Savonarola  as  opposing  him,  Pope  Leo  X.,  and 
Erasmus. 

(2)  The  Fine  Arts  in  the  Renaissance  :  This  is  a  subject  so  large 
that  it  may  well  become  confusing.  At  most  only  a  few  great  names 
should  be  discussed — Giotto  at  the  beginning ;  then  much  later 
Leonardo  da  Yinci,  Michael  Angelo,  Raphael,  and  Titian.  Photo¬ 
graphs  of  the  great  works  of  art  are  now  cheap,  and  by  spending  a 
small  sum  each  year  an  excellent  collection  of  reproductions  could  be 
made.  Framed  and  hung  on  the  walls  of  the  school  rooms  they  would 
produce  an  excellent  effect  in  educating  the  eye  and  the  taste  of 
pupils. 

(3)  The  Revolt  from  the  Authority  of  the  Church  :  This  is  in 
its  beginnings  a  German  movement,  springing  largely  from  the  growth 
of  the  national  spirit.  It  will  be  best  understood  by  seeing  vividly 
one  man,  Luther.  To  see  him  the  pupils  must  see  those  opposed  to 
him, — Pope  Leo  X.,  the  Emperor  Charles  V.,  Erasmus,  even  the 
English  Henry  VIII. 

(4)  The  Spirit  of  Discovery :  The  story  of  the  discovery  of 
America  can  best  be  told  in  connection  with  Canadian  History,  but 
the  whole  subject  of  discovery  should  be  understood  as  a  phase  of 
Renaissance  thought — Marco  Polo’s  journeys,  the  attempt  to  reach 
India  by  going  round  Africa,  and  Asia  by  crossing  the  Atlantic. 
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These  topics  especially  interest  students  in  the  New  World;  maps 
should  he  freely  used. 

(5)  A  New  Independence  in  Political  Thought :  This  is  probably 
the  most  far  reaching  and  permanent  result  of  the  Renaissance.  In 
England  the  change  proceeds  with  striking  regularity.  Henry  VII. 
and  Henry  VIII.  are  practically  despots.  Parliament  does  their 
bidding.  But  the  new  spirit  shows  itself  under  Elizabeth  in  delight 
in  adventure  (Drake,  Hawkins),  and  in  literary  and  scientific  activity 
(Shakespeare,  Bacon).  Finally,  when  a  Stuart  and  half  foreign  King 
succeeds,  the  nation  asserts  its  liberties.  Then  we  have  the  succes¬ 
sion  of  leaders,  Eliot,  Hampden,  Pym,  Oliver  Cromwell,  who  attack 
vehemently  religious  and  political  despotism.  At  the  same  time  a 
similar  struggle  goes  on  on  the  Continent.  The  Church,  wounded 
deeply  by  the  assault  of  Luther,  rallies  her  forces.  Ignatius  Loyola 
organizes  the  Society  of  J esus ;  the  Council  of  Trent  is  held,  largely 
under  Jesuit  leadership.  The  Church  is  soon  strong  enough  to  carry 
on  aggressive  war  in  regions  where  she  had  at  first  lost  heavily. 
Charles  V.  and  Philip  II.  seek  to  destroy  Protestantism  in  the  Nether¬ 
lands.  The  characters  of  both  should  be  clearly  understood,  and  over 
against  Philip  should  be  put  the  figure  of  William  of  Orange  (the 
Silent)  the  leader  of  Dutch  Protestantism.  The  course  of  the  decline 
of  Spain  should  be  explained.  The  conflict  widens  and  deepens. 
The  Church  aims  to  recover  lost  ground  in  Germany,  and  the  Thirty 
Years’  War  breaks  out.  To  follow  the  details  of  the  War  in  a  school 
class  would  be  useless.  Let  only  the  issue  be  understood.  Catholic 
Austria  aims  to  dominate  Germany,  and  not  merely  Protestant  Ger¬ 
many  but  Catholic  France  joins  in  the  struggle  to  prevent  it. 

> The  Age  of  Louis  XIV . 

The  Thirty  Years’  War  seemed  to  show  that  no  single  state,  no 
single  type  of  religious  thought  could  be  dominant  in  Europe  and 
that  attempts  to  effect  unity  by  coercion  would  fail.  But  it  was  left 
for  France  to  make  a  further  supreme  effort  for  domination. 
Here  it  is  important  to  show  what  ambitions  to  sway  Europe. 
France  matured  over  against  a  Germany  desolated  and  nearly  ruined 
by  the  Thirty  Years’  War.  To  follow  the  details  of  the  wars  of  Louis 
XIV.  would  be  a  waste  of  time  with  a  school  class ;  but  his  personality, 
his  court,  his  ambitions  can  be  made  clear.  The  futility  of  his  aim 
to  master  Europe  is  seen  in — 


The  Rise  of  the  new  nations ,  Prussia  and  Russia. 

The  pomp-loving  Frederick  I.,  the  first  king  of  Prussia,  his 
eccentric  son  Frederick  William  I.,  and  his  brilliant  grandson 
Frederick  II.,  (the  Great)  lend  themselves  to  interesting  treatment 
and  abundant  material  will  be  found  in  Carlyle’s  ''Frederick  the 
Great.”  An  equally  interesting  figure  is  Peter  the  Great  of  Russia, 
with  his  efforts  to  bring  a  hitherto  Oriental  state  into  touch  with 
Western  Europe. 
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The  Expansion  of  England. 

This  phrase  best  sums  up  the  final  result  of  the  world-wide 
struggle  of  England  with  Spain,  with  Holland,  and  with  France. 
Its  climax  is  in  the  Seven  Years’  War.  Again,  to  follow  such  a 
struggle  in  detail  would  be  vain;  but  the  pupil  can  be  made  to  see 
clearly  Frederick  the  Great,  Pitt,  Wolfe  and  Montcalm,  Clive,  and 
George  III.,  determined  to  be  master  and  to  end  the  war.  England’s 
triumph  was  short  lived,  but  her  disasters  during  the  American 
Revolution  should  be  passed  over  lightly  for  they  are  studied  more 
fully  in  English  History.  The  great  crisis  of  European  development 
soon  came. 

The  French  Revolution. 

This  era  is  a  life’s  study  in  itself.  The  most  a  teacher  can  hope 
to  do  is  to  make  vivid  some  of  the  leading  figures  :  Turgut,  his  plans 
for  reform  and  his  failure;  Necker,  with  his  weak  policy;  Mirabeau, 
Robespierre,  Danton  as  leaders.  The  Fall  of  the  Bastille,  the  Sep¬ 
tember  massacres,  the  Terror  and  much  else  lend  themselves  to  vivid 
treatment,  but  in  each  case  the  reasons  for  the  event  as  well  as  the 
dramatic  happening  should  be  made  clear.  Let  the  teacher  ask  him¬ 
self  if  he  knows  why  the  first  republic  was  proclaimed  in  France, 
why  the  Terror  seemed  necessary,  why  Robespierre  fell,  why  the 
Directory  was  established  and  why  in  the  end  there  was  established 
a  military  dictatorship  under 

Napoleon:  Only  a  few  chief  things  about  Napoleon  can  be 
taught :  the  greatness  of  his  genius,  both  as  soldier  and  civilian,  his 
ambition,  his  resolution  to  dominate  Europe,  the  causes  of  his  failure. 

With  Napoleon’s  fall  we  have  Europe  once  again  working  out 
the  fuller  results  of  modern  as  distinguished  from  mediaeval  thought. 
The  principles  so  extravagantly  asserted  in  the  France  of  the  Revo¬ 
lution  are  still  potent.  National  feeling  becomes  a  passion  and 
shows  itself  in  remarkable  movements  for — 

Unification:  This  movement  is  seen  in  Germany;  in  Italy;  in 
the  United  States,  by  the  overthrow  of  secession  ideas  in  the  Great 
Civil  War;  in  the  British  Empire  by  the  Federation  first  of  Canada, 
then  of  Australia  and  the  present  plan  for  closer  imperial  unity. 

Such  great  topics  can  only  be  touched  upon,  and  the  teaching 
will  be  effective  only  so  far  as  the  teacher  himself  thinks  clearly  and 
grasps  the  real  meaning  of  the  movements.  Throughout  the  course 
attention  should  be  fixed  merely  on  the  chief  figures  and  the  salient 
movements. 

Books  of  Reference. — Robinson  :  Introduction  to  the  History 
of  Western  Europe,  Ginn  &  Co.,  Boston;  The  Copp, 
Clark  Co.,  Toronto;  in  one  volume  at  $1.60,  or  in  two 
at  $1.10  each.  At  present  this  is  probably  the  best  High 
School  text  in  Modern  and  Mediaeval  history. .  To  this 
work,  Robinson’s  Readings  in  European  History  is 
designed  as  a  supplement;  in  two  volumes  at  $1.50  each, 
or  in  an  abridged  form  for  High  School  use,  also  at 
$1.50. 
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Adams :  Mediaeval  and  Modern  History,  Appleton  &  Co. 
Myers:  Mediaeval  and  Modern  History.  Ginn  &  Co.,  Bos¬ 
ton.  The  Copp,  Clark  Co.,  Toronto. 

Each  of  tlie  three  text-books  preceding  contains  a  Bibliography. 
A  full  discussion  of  topics  and  books  will  also  be  found  in  A  History 
Syllabus  for  Secondary  Schools,  prepared  by  D.  C.  Heath  &  Co., 
Boston.  The  Cambridge  Modern  History,  to  be  completed  in  twelve 
volumes  should  be  in  the  school  library  as  a  work  of  reference. 

Robinson  and  Beard  :  The  Development  of  Modern  Europe, 
Ginn  &  Co.,  Boston.  Two  volumes,  $1.50  each. 

This  very  readable  work  begins  with  Erance  under  Louis  XIV., 
and  brings  the  History  down  to  the  Russo-Japanese  War. 

Education  Department,  Toronto, 

August,  .1908. 


